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Selston High School 
Assessment and Feedback Policy 

 
 
Policy Aims: 
  

(i)       To enable students to develop the skills to learn for themselves 
(ii)       To use assessment accurately and effectively to systematically inform teacher 

planning appropriate to students’ prior skills, knowledge and understanding 
(iii) To communicate learners’ progress accurately and informatively to  students, staff, 

parents and carers, governors and other stakeholders 
(iv) To ensure students understand how to improve their learning and make good 

progress 
 
Introduction and Rationale 

This policy outlines the purpose, nature and management of assessment within Selston High 

School. It includes ‘feedback’ in terms of how feedback should be structured to support 

progress for all students. 

The implementation and ownership of this policy is the responsibility of all staff. 

This whole school policy forms the basis for departmental assessment policies which will be 

written in line with the expectations outlined. 

Purposes of assessment: 

Assessment is an integral part of teaching and learning and as such serves several purposes: 

a) formative – that assessment should be part of the curriculum planning and used in mapping 

out the next steps in children’s learning (Assessment for Learning) 

b) diagnostic – that assessment provides a detailed picture of the child’s strengths and 

weaknesses. (Assessment for Learning/PLCs) 

c) summative – that assessment provides a moment in time of a child’s development (tests, 

examinations and final assessments) 

KS3 Assessment  

Selston High School has developed KS3 assessment in conjunction with other schools from 

the PiXL organisation.  PiXL have worked with its member schools to create progress pro-

formas.  These are a series of statements for every subject area that are skills based and 

reflect the requirements of new GCSEs at KS4 and also the statutory demands of the new 

national curriculum.  Selston High School has adapted these documents to create for every 

subject area: 

 An assessment matrix showing 10 steps including a ‘below step 1’ that reflects 

standards reached for those with very low attainment; 
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Y9 TMS/TAS 

 A KS3 long term plan that reflects the teaching of these skills in years 7,8 and 9 (with 

year 9 being a transition year to KS4 qualifications) and assessment opportunities; 

 Medium term plans that make explicit how what is to be taught, is transferred into what 

the students will learn. 

Departments will track the progress of students internally and enter data into SIMS at the 

points specified on the assessment calendar (these assessment details are also replicated on 

the whole school 365 calendar).   

Summative Assessment: Target Setting, Testing and Tracking  

When commencing a Key Stage or course of study, students are set individual subject level 

targets. These are set centrally using a range of data including FFT estimates. 

Each student, for each course, will be set a target minimum grade (TMG) for KS4 or in KS3, a 

target minimum ‘step’ (TMS).  Additionally, they will be set an aspirational grade-KS4 or step-

KS3 (TAG and TAS).  The target minimum grade/step is the absolute minimum expectation for 

every student and the aspirational is usually one grade/step higher and allows for greater 

progress. Occasionally, the target aspirational grade or step may be raised to higher than one 

grade or step above the target minimum grade/step.  This is also the grade/step that can be 

changed (in consultation with staff students and parent), where the TMG/TMS are already 

being attained. 

On entry to the school, every student will have an assessment ‘flightpath’ created which will be 

based on their KS2 performance.   

The KS3 assessment framework at Selston High School and new GCSEs will work as outlined 

below: 

          KS4 Targets  

Y7 KS2 Base Score       (GCSE TMG/TAG) 

 

 

2016+ (Scaled score around 100) 

 

Progress will be measured along the flight path to indicate whether a student is ‘on track’; 

above expectation; or below expectation.  This information will be utilised to celebrate 

successes and identify underachievement in order that interventions can be implemented to 

enable those students to get back on track. 
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The Key Stage three model includes a series of ‘I can’ statements that describe the attributes 

of, for example, a ‘step 4’ student.  To enable a greater range of attainment recording, each 

step is sub-divided into minus and plus as seen below: 

 

 

 

These skills are taught through medium term plans across Key Stage Three and assessed in 

subject areas.  Subject teams may choose to create base line tests and end of unit tests in 

order to forensically measure progress.  This is not compulsory and may not be appropriate in 

some teams. 

It is likely that most subjects teach content which represents very diverse learning.  In this 

respect, and where students’ attainment varies between these areas, staff are expected to 

enter tracking data as a ‘rounded professional judgement’ to indicate a student’s overall 

attainment in that subject. 

Fundamentally, the Key Stage Three assessment model and student flightpath work as 

follows: 

If a student were to attain, for example, a step 5 at the end of year 9, then given that they 

continued to make progress at the same rate and normal patterns of attendance etc. they 

would be expected to go on to secure Grade 5s at GCSE.  Therefore, a student who has 

a KS4 flightpath with GCSE targets of Grade 5s (Strong passes), will be aiming for TMS 

5 at the end of year 9. 

Note: Where a student has a curriculum pathway in KS4 that will not result in 8 ‘counting’ 

GCSE slots being attained (Attainment 8), targets will not be inflated to compensate for this.  It 

will just be the case that this curriculum pathway is the most appropriate and meets that 

student’s individual needs. 

Progress towards targets 
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When targets have been set, these are communicated to students (methodology to be 

determined by subject teams) and parents/carers. Targets should be entered onto stickers, 

which are displayed on books/folders.   

Progress towards these targets is monitored closely through calendared tracking windows and 

shared with all stakeholders. Should a student be working securely at their aspirational grade 

or level then this will be raised after discussion with student and parents/carers. The target 

minimum grade/step remains fixed. 

In line with the assessment calendar, levelled or graded assessments are carried out in order 

for an accurate tracking step or grade to be entered into the school’s management information 

system (SIMS).  Staff are expected to input the following for KS3: 

 Working at step e.g. 4 and including plus or minus e.g. 3+, 6-; 

 Attitude to learning (scale of 1-4 with 1 being excellent attitude to learning and being a 

very poor attitude to learning); 

 Where a student is underachieving staff are also expected to enter codes to indicate 

why and intervention codes to show how they are intervening to address this. 

At KS4, staff are expected to record attainment in GCSE 9-1 grades; BTEC Grades; 

Cambridge National Levels; NCFE Levels etc.  Specifically they need to enter: 

 Working at grade, entered as a whole grade (this is the grade that students are 

currently displaying in all aspects of their learning including classwork, homework, 

assessments etc.) i.e. the standard of their current learning.  This should not penalise 

students for elements of the course that they have not yet covered; 

 Professional Prediction: This is the grade that the member of staff predicts the 

student will attain at the end of the course taking into account all factors and should be 

accurate to within 5% across the group being taught.  It should take into account normal 

teaching, attendance, intervention and should not therefore be an estimate that 

represents ‘on a really good day’ or ‘worst case scenario’; Staff will enter a whole grade 

indicating a good chance of attaining the grade or a minus grade indicating a risk of 

falling to a lower grade. 

 Attitude to learning (scale of 1-4 with 1 being excellent attitude to learning and  being a 

very poor attitude to learning); 

 Where a student is underachieving staff are also expected to enter codes to indicate 

why and intervention codes to show how they are intervening to address this. 

Reports will be provided to parents/carers as per the assessment calendar. Discussions with 

parents/carers and other stakeholders will be carried out following the publication of tracking 

data.  In KS4 tracking is analysed and students identified for intervention. Subject teams use 

IIP (intensive intervention programme) using PLCs and Diagnosis therapy testing methodology 

(PiXL) to support these learners get back on track.  In KS3, these interventions are recorded in 
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SIMS and all interventions are monitored by subject leaders.  All students identified as ‘Red’- 

well below expected progress have recorded interventions in the SIMS database. 

Tracking data and data from other summative assessments e.g. trial examinations can be 

used to form predictions for examination subjects to be provided to examining bodies and to 

be used to calculate progress towards curricular targets and generation of Professionally 

Predicted Grades. 

Tracking data will be monitored by subject leaders and will be triangulated through other 

quality assurance procedures including work scrutiny and moderation procedures to ensure 

accuracy of steps and grades assessed. Interventions indicated will also be monitored to 

assess their impact. 

Feedback 
 
Appendix: Feedback for September 2020 
 
Rationale 

At Selston High School we provide high quality feedback (oral and written) to enable all 

learners to make good progress over time.  It is important to acknowledge learning and to 

advise/guide in terms of strengths/areas of development in order that all learners make 

progress. The feedback policy supports and forms a fundamental additional part of the Selston 

High School Assessment Policy. 

Aims 

 To develop independent and resilient students who respond to feedback.   

 To provide effective and timely feedback to aid student progress towards targets 

 To motivate, praise and encourage students by valuing their work and effort 

 To identify strengths and areas for development (e.g. misconceptions) 

 To assist with tracking of progress at formal assessment window and professional 
predictions 

 Encourage high quality presentation evoking students’ pride in their work 

 To ensure that the feedback process is manageable for staff 
 

Purpose of feedback 

Feedback on student work provides opportunities to support and develop progress in learning, 

helps inform parents of their child’s progress and areas of strength/development in specific 

subject areas and provides evidence to inform future planning. 

We give feedback because we believe by doing so, students can improve and achieve high 

standards. This should be made explicit to students. We recognise feedback takes a number 

of forms. 
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“Students will only act on feedback if they believe they can get better and so motivating 

students to believe in improvement itself becomes a key part of the challenge”  (Hendrick and 

Macpherson 2017) 

 

Our general principles for feedback 

 Work should be marked regularly to ensure quality and progression. At both key stages 3 

and 4 this should be both for acknowledgement and also to provide written feedback on 

clear strengths and how to improved.  

 When using AfL in key stage 3 teachers could refer to relevant assessment criteria to 

enable them to understand if a STEP assigned to their work. This information should be 

used to set next steps targets. 

 At key stage 4 teachers should use the relevant awarding body criteria to inform marking 

and target setting. 

 Students should always be able to understand written and verbal feedback. Therefore, the 

choice of language used must take appropriate reading age into consideration when 

personalising the information given to them.   

 At both key stages 3 and 4 the informal acknowledgement marking should still address 

literacy targets and should take place twice per half term. The literacy feedback codes 

should be used to provide feedback on literacy. 

 At both key stages 3 and 4 AfL formative and summative assessment should take place 

according to the assessment of key pieces of work undertaken by students identified in the 

medium term planning.  

 Feedback should not demoralise students. For example, it is not expected that every error 

be pointed out. It should encourage students to understand how to improve their work in 

the future. However, any work which is deemed to be of an unsuitable standard in terms of 

content or quality with respect to the individual should be returned to repeat or improve 

and re-submit. 

 

Frequency of written feedback 

 Every 6 weeks feedback should be given to students about their work on two 

occasions, individual work is not to be marked in detail, staff are to utilise whole class 

feedback tools to provide feedback allowing limited contact with students’ books. 

 Staff are not to remove student books from the school building to provide feedback.  

Photographs could be taken of a sample of books by teachers (no students are 

permitted to be on the photograph) to inform whole class feedback. 

 There should be evidence of improvement in student work as a result of the whole 

class feedback provided. 

 Whilst it is important that all students respond to this feedback, the use of purple pen is 

not required, students are to indicate improvement work by writing response either as 

a title or in the margin near to the work that has been improved. 
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Written feedback should not be graded. All students will be made aware of their target 

grades/steps which will be displayed in their books. 

Planned ‘Improvement phases’ exist for students to respond to the feedback they receive 

and actively record it in their books/folders. Improvement Phases should happen at least twice 

every half term and be an integral part of teaching and learning. 

Examples of Improvement Phase Learning:  

• Reflection and a targeted response to the precise feedback.  

• Self/Peer proof reading of drafted work  
• Students using teacher feedback to analyse their own work, question by question 

improving methodology and accuracy of answer. 
• Feedback in the form of questions to extend students understanding 
 

Marking of Formal Assessments 

When students complete a formal assessment, the papers are to be completed by students 

and stored for 3 days before being handled by the classroom teacher.  Once feedback has 

been provided on the formal assessments a three day window is required before the test 

papers are returned to students. 

Student Expectations – Presentation 

 Exercise books and folders are documents for pupil, teacher and parental viewing. They 

should therefore meet an appropriate standard for presentation. 

 They should be kept clean from graffiti or other inappropriate material. Failure to do so 

would need to result in a student covering / re-doing a piece of work or buying a new 

exercise book. 

 Using the acronym PROUD with written work should apply consistency across the school.   

 P – Pen Write in blue or black ink unless correcting using purple pen of progress. 

 R – Ruler Use a ruler to draw straight lines and rule off when you have finished 

 O – Oops Draw a straight line through mistakes 

 U – Underline Underline the title and the date 

 D – Draw in pencil 

 All pages in an exercise book should be used and all sheets stuck in 

 All homework should be labelled  

   

Monitoring 

Regular work samples and ‘Drop-ins’ will be undertaken by the Head of Subject (HOS)/and 

SLT at regular intervals in line with the Quality Assurance (QA) calendar.  

SLT line managers will review QA evidence regularly throughout the year following calendared 

QA events. Subject Leaders will keep up to date evidence of ‘Work Samples’ and ‘Drop-ins’ in 

their subject QA folders.  
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DO NOT MARK FOR QA PURPOSES. QA will involve looking at books to see the frequency 

and quality of improvement work and talking to the students about the feedback (verbal and 

written) they get and how they act on it. 
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